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1. Perkins, R., & Lowenthal, P. R. (in press). Establishing an equitable and fair 

admissions system for an online doctoral program. TechTrends. 
Abstract 
The field of Educational Technology has seen marked growth from just a small number of distance-
based doctoral programs to nearly 20 today. Creating and sustaining a quality doctoral program of 
any kind requires a substantial amount of work; the additional challenges of online programs both 
increases and changes the nature of the efforts required. Among these challenges is creating an 
admissions process that treats people fairly, does not create a burdensome system for applicants or 
those involved in the selection process, and ensures the selection of a solid foundation of high 
quality candidates with whom faculty can mentor, who add value to the program, and who can 
benefit from the program. This paper explores common admissions requirements among institutions 
offering a distance or hybrid doctorate in Educational Technology and examines the specific 
admissions system used by the Department of Educational Technology at Boise State University. 
 
 

2. Lowenthal, P. R., & Dunlap, J. C. (2014). Problems measuring social presence in a 
Community of Inquiry. E-Learning and Digital Media, 11(1), 19-30. [Cited 2 times] 
 
Abstract 
To improve research conducted on communities of inquiry, a group of researchers created the 
Community of Inquiry Questionnaire (CoIQ).  While the development of the CoIQ is a step in the right 
direction, this instrument does not align as well as it could with previous research on each of the 
individual presences (i.e., cognitive presence, teaching presence, social presence) that make up the 
Community of Inquiry (CoI) framework. For instance, the questions in the CoIQ focused on 
measuring social presence do not align as well as they could with the previous indicators of social 
presence developed by Rourke, Anderson, Garrison, and Archer (2001). In this paper, we outline the 
misalignment we have encountered when using the CoIQ in our own research and ways we think 
future research on communities of inquiry could be improved. 
 
 

3. Dunlap, J. C., & Lowenthal, P. R. (2013). What was your best learning 
experience?  Our story about using stories to solve instructional problems. 
International Journal of Teaching and Learning in Higher Education, 25(2), 269-274. 
 
Abstract  
“Theory? What does this have to do with anything we’re doing?” Sound familiar? Students may not 
always verbalize this, but they often think it, especially in courses where the emphasis is on the 
development of technical skills and the application of those skills to the building of products. 
Presenting theory in a way that is relevant and engaging can be challenging under these 
circumstances. This article describes how we addressed this challenge by involving students in an 
analysis of their “best learning experiences” stories, and then helped them apply their discoveries to 
the products they built. 
 
 



4. Lowenthal, P. R., Wray, M., Bates, B., Switzer, T., & Stevens, E. (2013). Examining 
faculty motivation to participate in faculty development. International Journal of 
University Teaching and Faculty Development, 3(3), 149-164. 
 
Abstract 
In response to demands for public accountability and improved teaching and learning, institutions 
are recognizing the need to strengthen their faculty development programs. Central to strengthening 
faculty development programs is increasing faculty participation in these programs. This mixed-
method study examined the motivation of full and part-time faculty to seek development, obstacles 
to attending, as well as preferred formats across four institutions. Results indicate that full-time 
faculty seek more development than part-time faculty across institutions. At some institutions, the 
preferred format of faculty development contributed to differences among the types of faculty. 
Despite efforts to offer short workshops and faculty development online, in this study full time faculty 
tended not to value short workshops or online activities and instead preferred such things as books, 
videos, or even attending retreats. The results of this study suggest that faculty developers should 
begin thinking differently about the types and the frequency of faculty development.  
 
 

5. Dray, B., Lowenthal, P. R., Miszkiewicz, M.,  & Marczynski, K. (2011). Developing a 
tool for assessing student readiness for online learning:  A validation study. 
Distance Education, 32(1), 29-47. [Cited 13 times] 
 
Abstract 
Given the continued growth in online learning as well as reports of high attrition rates in it, 
understanding student readiness for online learning is necessary. Over the years several surveys 
have been developed to assess student readiness as a predictor of success in online programs; 
however, a review of the literature yielded limited results of their translation and criterion-referenced 
validity. The researchers of this article sought to develop a more rigorous survey instrument for 
students to self-assess readiness for online learning. The authors report on findings from a three-
phase study during which the instrument was developed, evaluated, and validated. Through the 
process of validation, the researchers systematically engaged in an iterative process to refine the 
instrument, which resulted in not only a more rigorous instrument but one that more clearly defines 
ready and situates it within the literature on learner characteristics, digital divide, and information 
and communications technology (ICT) engagement. 

  

6. Lowenthal, P. R., White, J. W., & Cooley, K. C. (2011). Remake / remodel: Using 
eportfolios and a system of gates to improve student assessment and program 
evaluation. International Journal of ePortfolio, 1(1), 61-70.	  [Cited 5 times] 
 
Abstract 
Electronic portfolios have become increasingly popular. The value of a portfolio, though, depends on 
how, when, and why students create, submit, and have their portfolios evaluated. In the following 
paper, we describe how we redesigned a program's assessment and evaluation plan around the use 
of electronic portfolios and a system of gates focusing on the larger assessment/evaluation 
framework first and the technology second.  
 
 
 



7. White, J. W., & Lowenthal, P. R. (2011). Minority college students and tacit "Codes 
of Power": Developing academic discourses and identities. The Review of Higher 
Education, 34(2), 283-318. [cited 18 times] 
 
Abstract  
This paper examines an often-overlooked contributing factor to minority student collegiate attrition: 
students' limited knowledge of—and sometimes resistance to—the kinds of academic discursive 
practices they need to become "full participants" (Lave & Wenger, 1991) in the university setting. 
Adopting a Vygotskian view of sociolinguistics, we also posit that linguistic and communicative 
dissonance from the discourse community of the university prohibits the development of a collegiate 
academic identify. Rather, because language is so strongly rooted to culture and identity, some 
minority students openly resist the adoption of the very discursive skills they need to survive and 
thrive at college. 
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